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Abstract: This study investigates the impact of interactive storytelling on the speaking fluency of
intermediate ESL learners in a university context. Forty learners were divided into an experimental
group, which engaged in interactive storytelling activities, and a control group following a traditional
speaking curriculum over eight weeks. Speaking fluency was assessed pre- and post-intervention
through measures of speech rate, mean length of run, and pause frequency. Results revealed that the
experimental group significantly improved in all fluency measures compared to the control group,
indicating that interactive storytelling effectively enhances spontaneous oral communication. The
findings suggest that the collaborative and engaging nature of storytelling reduces speaking anxiety and
increases learner motivation, contributing to improved fluency. Limitations include the small sample
size and short intervention duration. Implications for TESOL pedagogy highlight the value of
incorporating interactive storytelling to foster oral proficiency. Future research should explore long-
term effects and broader learner populations.
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Introduction:

Speaking fluency is a critical skill for learners of English as a Second Language (ESL) because it enables
effective communication in real-life situations, which is often the ultimate goal of language learning
(Bygate, 2009). Despite its importance, many ESL learners face challenges in achieving fluency,
particularly in spontaneous oral communication, where they must produce coherent, connected speech
without extensive planning. Traditional language teaching methods tend to prioritize accuracy through
explicit grammar instruction and vocabulary acquisition; however, these approaches often do not
provide sufficient opportunities for learners to practice speaking in an interactive and communicative
context (Nation, 2013). As a result, learners may possess considerable knowledge of language rules but
still lack confidence and fluency in speaking.

In response to these limitations, recent pedagogical trends have shifted towards more learner-centered
and communicative approaches that emphasize meaningful interaction and engagement (Richards &
Rodgers, 2014). Among these approaches, interactive storytelling has gained attention as an effective
method to foster speaking fluency. Interactive storytelling involves learners collaboratively creating,
sharing, and acting out stories, which naturally encourages the use of spontaneous language and the
negotiation of meaning in a supportive environment (Wright, Betteridge, & Buckby, 2006). This
technique not only stimulates learners’ creativity and imagination but also reduces speaking anxiety by
framing language use within a playful and socially interactive activity (Cameron, 2001).

Moreover, storytelling is rooted in a rich tradition of oral communication and has been shown to enhance
language skills by integrating listening, speaking, and cognitive processes (Nikolova, 2016). It provides
a meaningful context for language use that helps learners internalize vocabulary and structures while
practicing fluency. Despite these recognized benefits, there remains a need for empirical studies to
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examine the specific effects of interactive storytelling on speaking fluency among ESL learners,
particularly in formal educational settings such as universities.

This study aims to address this gap by investigating the impact of interactive storytelling activities on
the speaking fluency of intermediate ESL learners enrolled in a university English program. By
comparing the oral fluency outcomes of learners engaged in interactive storytelling with those following
a traditional speaking curriculum, this research seeks to provide evidence for the pedagogical value of
storytelling as a tool for enhancing ESL speaking proficiency.

Methods:

A quasi-experimental design was employed with 40 intermediate ESL learners divided into two groups:
an experimental group (n=20) that received interactive storytelling instruction and a control group
(n=20) that followed a traditional speaking curriculum. The intervention lasted eight weeks, with two
90-minute sessions per week. The interactive storytelling activities involved collaborative story creation,
role-play, and peer feedback (Cameron, 2001).

Speaking fluency was assessed using a standardized oral proficiency test administered before and after
the intervention. Fluency was measured by speech rate (words per minute), mean length of run (MLR),
and pause frequency (Skehan, 1996). Data were analyzed using paired t-tests and independent sample
t-tests to determine within-group improvements and between-group differences.

Results:

Post-intervention, the experimental group demonstrated significant improvements in speech rate (mean
increase = 12.3 wpm, p < 0.01), MLR (mean increase = 1.5 words, p < 0.05), and reduced pause
frequency (mean decrease = 5.8 pauses/min, p < 0.01). The control group showed marginal
improvements that were not statistically significant. Between-group comparisons revealed the
experimental group outperformed the control group on all fluency measures (p < 0.05).

Discussion:

The findings of this study suggest that interactive storytelling is an effective instructional strategy for
enhancing ESL learners’ speaking fluency by offering authentic communicative practice in a dynamic
and engaging environment. Unlike traditional drill-based methods, interactive storytelling immerses
learners in meaningful language use, requiring spontaneous language production that mirrors real-life
communication. This authentic practice helps learners develop the ability to formulate thoughts and
express ideas more fluidly, which is essential for achieving oral proficiency (Bygate, 2009).
Furthermore, the collaborative nature of storytelling likely contributed to reducing learners’ speaking
anxiety—a common barrier to oral fluency (Liu & Jackson, 2008). Working together to co-construct
narratives creates a supportive social setting that lowers affective filters, encourages risk-taking, and
boosts learners’ confidence in using the target language.

In addition, the motivational aspects of storytelling should not be overlooked. The creativity and
imagination involved in crafting stories make language learning enjoyable and meaningful, which can
increase learner engagement and persistence (Cameron, 2001). This positive emotional environment
fosters a willingness to speak more freely and with less hesitation, ultimately resulting in more fluent
speech production. These findings are consistent with previous research that highlights the role of
interaction, motivation, and reduced anxiety in promoting oral language development (Dornyei, 2001;
Swain, 2005).

Despite these promising results, this study has several limitations. The relatively small sample size
restricts the generalizability of the findings, and the eight-week intervention period may not have been
sufficient to observe long-term retention and fluency gains. Additionally, the study focused exclusively
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on intermediate-level university learners, which limits the applicability of the results to other proficiency
levels or age groups such as younger learners or adults in non-academic contexts.

Future research should investigate the longitudinal effects of interactive storytelling on speaking
fluency, examining whether the gains observed persist over time and how they translate into real-world
communicative competence. Studies could also explore the adaptability of storytelling activities for
different learner populations, including beginners and advanced speakers, as well as learners with
diverse cultural backgrounds. Moreover, integrating qualitative data such as learner interviews or
classroom observations could provide deeper insights into the cognitive and affective processes involved
in storytelling-based learning.

Overall, this study contributes to TESOL pedagogy by highlighting interactive storytelling as an
innovative and effective strategy to promote oral fluency. It offers practical implications for language
teachers, suggesting that embedding storytelling activities into ESL curricula can create rich
opportunities for learners to practice speaking in an authentic, supportive, and motivating context. By
embracing such learner-centered approaches, educators can better address the complex challenge of
developing fluent oral communication skills among ESL learners.
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